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The growth of high school bands during the past twenty 
years has had special significance for music education. 
It Indicates that these organizations have a strong and 
direct appeal for young people which stimulates them to 
spend hours practicing and rehearsing in school and out. 
It signifies that this experience gives them pleasure and 
These emotional young people discovered 
the orchestra and band as an outlet for personal expression 
that stirred their entire being. 
At first, educators and administrative heads were 
hesitant in accepting the educational values of school bands. 
These had always been extra-curricular, 
and expensive, but with the pioneering of a few guiding 
spirits and the immense improvement in the organization, 
the musical, social, and educational values became apparent. 
This type organization makes a definite contribution to 
the life of the student, the school, and community. 
The school bands today give those students who partic-
is vital to them. 
They were noisy 
ipate an opportunity for a finer, richer, cultural and 
Filled with enthusiasm and bubbling over emotional life, 
with physical and emotional energy, they are provided, in 
2 
the playing of beautiful music, with a wholesome and con­
trolled outlet for this energy and with a mental and spir­
itual training of the highest value. 
Furthermore, band organizations provide a basis for 
establishing contacts with congenial schoolmates who have 
similar tastes. The friendship formed through such 
associations under the guidance of a sympathetic and inspi­
rational leader, tends to lay the foundation for finer 
attitudes and appreciations which prepare these young people 
for a more satisfying life."*" 
A modern school without music would certainly be a 
dreary place. No activity, not even athletic teams, has 
more influence than the orchestra and the bands for 
increasing the morale of the student body and for causing 
a cheerful atmosphere to pervade the entire school. The 
band stimulates school spirit by playing at athletic games 
and school functions. Most communities take pride in these 
organizations, and the wise administrator uses them to 
advertise the general work of the school and to foster 
closer ties between the school and community life. 
Interest and pride in these school organizations leave 
an imprint upon various bodies of citizens. Such school 
^•Harry Wilson, Music in the High School (New Ybrkt 
19TO, PP- 225-226. Silver Burdett Co., 
3 
organizations develop in students the desire to contribute 
to the musical life of the home and the church« As these 
young people graduate and assume responsibility for citizen­
ship, they form a group ready to contribute to the 
aesthetic life of the community, both by participation in 
musical affairs and by supporting musical enterprises 
PURPOSE 
The purpose of this thesis is in recognition of the 
problems of band organization in the smaller high school. 
The purpose of undertaking this problem is to suggest 
solutions to the band instructor in these small high schools. 
2lbid., p. 226. 
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CHAPTER II 
THE SCHOOL ORGANIZATIOK 
Any person concerned with the execution of any part 
of the educational plan is considered to be functionally 
a part of the executive personnel. Each division of the 
executive personnel is of relatively equal value„ Internal 
subdivision of executive personnel must be considered as 
specialization to promote efficiency and in no way affecting 
the unity of the total activity. Specialization of personnel 
increases with size and cannot be avoided. While special­
ization tends to increase efficiency, it also produces 
certain weaknesses, such as rigidity and compartmentation 
and a tendency to lose sight of the central purpose. When­
ever size makes specialization necessary, organization 
also demands that progressive provision be made to maintain 
unity of aim and effort through providing means for the 
The need co-ordination of the more specialized personnel, 
for generalized personnel to maintain co-ordination 
between specialized personnel produces a type of special­
ization which may be called general administration, which 
is another way of classifying the personnel who assists 
in the achievement of the central purpose through the 
act of management. 
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The widest expression of administrative personnel 
within a school system includes the superintendent, who 
is responsible for the general co-ordination of all 
activity5 the deputy superintendent, who acts as the tech­
nical manager and the co-ordinator of all detail; the 
division superintendent, who is responsible for the manage­
ment of the total educational activity within a section of 
the district or for a division, such as elementary education, 
within the total, district;; the district superintendent or 
district principal, who is responsible for the administration 
ffif a section of the total district such as elementary or 
secondary;; the building principal, who is responsible 
for part or all of the educational program within the 
building;- and the specialized subject principal more commonly 
called the administrative supervisor, who is in charge of 
a. subject division, such as languages or the social studies-, 
or an administrative division^ such as kindergarten,, 
primary, special education, and so forth., 
principal may co-ordinate in authority with the building 
principal, district principal or superintendent, division 
superintendent, deputy superintendent, and superintendent. 
The regional or divisional principal or supervisor is the 
outgrowth of tradition and incompetence in teaching person-




of supervision as an organizational activity. 
The superintendent. The duties of the superintendent 
of schools are to facilitate the instructional process 
by (1) maintaining the adopted educational policies of 
the state and the board of education, (2) appraising the 
policies in accordance with executive needs, (3) supplying 
the board of education with the means for informing the 
agents and the people of conditions in the schools, 0+) 
furnishing creative leadership to the teaching profession 
and to the board of education, (5) acting as professional 
advisor to the board of education. 
The superintendent as the general administrative 
He is officer is at once a state and local officer. 
legally and technically the executive officer of the 
board of education. For this reason the teaching profession 
considers him to be more the community educational manager 
than a professional colleague. The nature of his position 
has been one of the factors in creating a gap between the 
teachers and the administrative officers. 
The superintendency grew out of the need for co­
ordination and management of large activity5 it is func­
tionally sound and represents a permanent or continuing 
The superintendent in a unit organization must position. 
accept responsibility for the success or failure of the 
8 
responsibility for the entire district or a large sub­
division of the school system, while the principal's authority 
£s confined to responsibility for the management of a 
single attendance district* Apart from convenience and 
ease in allocating accounting charges, there does not 
appear to: be much merit in this sub—classification, and 
functional preference is for the general classification as 
administrative officers with specific assignment of 
responsibilities determined by actual title. 
The duties of the building principal may be encompassed 
in the responsibility within: a building or attendance 
district for the facilitation of instruction through (1) 
operating the course of study, instructions, standards of 
achievement, and supervising the formal and informal 
instructional and social activities in order that these 
standards may be achieved, (2) executing the adopted 
policies through approved means as directed by the 
superintendent that provide physical and educational 
conditions under which child and teacher may work to best 
advantage, (3) appraising and reporting educational, social, 
and physical conditions within the schools, preparing reports, 
and making recommendations for the improvement of conditions, 
(^+) furnishing professional leadership to administrative 
teachers, and operating agents by collecting data, conducting 
9 
educational plans, and is frequently in the position of the 
"King of the Words" in becoming the annual or periodic 
sacrifice on the community altar as official expiation for 
the comulative sins of the board of education, his own 
mistakes or those of other executive personnel. The attitude 
of the community and of the board of education, the assump­
tion of total responsibility, and the method of selection 
and the techniques of conventional administration have 
evolved this position into one of large responsibility, 
but not always sufficiently wide authority. Contrary to 
the popular and professional opinion the superintendent 
is not a complete autocrat. He is exposed to the community 
and board of education as well as the principals and 
teachers. 
The principal. There is no basic difference, except 
in the scope of authority and specific responsibilities, 
between the superintendent and the principal. However, 
primarily for reasons of accounting, budget classification, 
and also in imitation of commercial or army organizations, 
the superintendent, deputy, associate, and district 
superintendents are considered general officers, while the 
building principals are classified as field or line officers. 
The classification differential is the scope of authority. 
The general officer"s authority extends broadly to 
10 
research, (5) maintaining community relationships. 
The teacher. The teacher is directly responsible to 
the principal, and for the students. The principal holds 
the teacher responsible for the training of the students 
in whatever area the teacher represents. The teacher is 
the main contact with the students, and is the liaison 
person between the students and the principal. He is 
responsible to the principal to execute what ever policies 
the principal and superintendent have formulated for the 
It is also the teacher who best interest of his school. 
has the responsibility for the academic training of the 
students. 
The student. The student is the main individual 
concerned in this whole educative process. Though he is 
responsible to the teacher, and the teacher to him, there 
still would be no school without the student. If we were 
to think of the order of importance, if such could be the 
case, certainly, the student would take priority. 
CHAPTER TIT 
STIMULATING INTEREST IN THE 
ORGANIZATION OF THE BAND 
From the preceding chapter, we see that the school 
set-up in the smaller schools usually consists of adminis­
trators whose duties of importance fall in the following 
orders Board of Education, Superintendent, Principal 
and Teacher of music. It is the responsibility of each 
administrative head to acquaint himself with the problems 
of the music teacher and help him to make his teaching 
more meaningful to the students. 
The school board and superintendent. To organize a 
band in the school there must be cooperation from each 
leader. Some music teachers complain of not getting 
cooperation from the Board of Education. 
There is no doubt that the music teacher has often 
neglected to clarify to the Board of Education of the right­
ful part the band can play in the educational program. 
It may be best to do this indirectly through a community 
music program. However, it is often feasible to work 
directly with members of the Board. 
The teacher may ask the superintendent for permission 
to address the Board of Education briefly, at one of its 
12 
meeting in support or the band in the school, 
what you want in a convincing manner, 
that may be brought out are that: 
Ask for 
Some of the facts 
The students like it, 
the alumni and parents are loyal boosters, and its appeal 
to the general public is irresistible. It advertises 
the school, stimulates a glow of pride in the student body, 
and giris actually participating in the organization.5 
The Board of Education turns to the superintendent 
for recommendation in the conduct of the school. Through 
personal association, through the students, through the 
community, and through producing other musical and 
educational results, the music teacher will gain a similar 
sympathetic attitude from his superintendent and obtain 
the administrative cooperation so necessary for the 
achievement of his goals. 
The principal. The personality of the school usually 
reflects the personality of its principal. In the high 
school building the principal is the hub around which the 
wheel of educational activity revolves. Regardless of 
the initial attitude of the principal toward music, if 
an enthusiastic teacher can show him that the band fills 
a need in the lives of students and that it is popularizing 
3Ibid.. p. 267• 
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his school in tne community, he will become more cooperative 
with your program. It is wise for the music teacher or 
band director to sit down with the principal, explain the 
problems in the organization of the band, and work out 
a program that will get results. 
The small high school usually does not have a music 
supervisor; therefore, the music teacher falls next in 
line. There may be two music teachers, one will be over 
the chorus and various other groups and the other will be 
the band director or instrumental teacher. He or she 
should have the necessary qualifications for a band director. 
Mark H„ Hindsley, in his book, "School Band and 
Orchestra Administration", emphasizes the following traits 
as distinctive of the successful band or instrumental 
teacher : 
He must be well-grounded in his music history 
and theory. He must have an extensive knowledge of 
all forms of music literature. He must hear enough 
music and play enough music to be able to discriminate 
between what is good and what is mediocre or bad. 
He must be an intellectual musician, which is more 
important to him than a performing musician though 
the two usually go hand in hand. Let us 
establish then, that the first requisite of the 
teacher is that he must be a musician in the fullest 
possible sense of the wprd—one who knows music 
as well as makes music.. 
l*Mark H., Hindsley, School Band and Orchestra Adminis­
tration (New York: Boosey and Hawkins Inc., 19W, pp. 10-11. 
l*f 
He of course should be well acquainted with the 
instruments of the band. He should be a thoroughly-
competent performer on at least one instrument, with 
experience in band, orchestra, solo and ensemble on that 
instrument. He should learn enough about the fundamentals 
of tone production, technic, range, and characteristics 
of each of the other instruments to be able to teach it, 
to write or arrange for it, and to know what to expect 
from it as an instructor. He should know enough about 
their construction to be able to select instruments of 
quality and keep them in good condition. 
It is not expected that he become an expert performer 
on all instruments but he should learn to play each of 
them sufficiently well, and have sufficient ensemble 
experiences with them, so as to satisfy the above conditions. 
The teacher over the band must be a competent conductor. 
This involves not only the ability to express himself in 
It calls for a well-the silent language of the baton. 
developed rehearsal technique and the ability to comport 
He assumes the himself well in a public performance, 
ability to make and revise arrangements so as to achieve 
the best possible results with a particular ensemble, 
conductor he must crea.te and inspire, and brjng into full 
bloom the results of the teaching. 
As a 
15 
Karl Gehrkens lists the following traits as 
distinctive of the successful conductor. 
sense of humor, creative imagination, organizing 
ability, and finally, a sense of leadership that com­
bines among other things such qualities as personal 
magnetism, confidence in one's ability and knowledge, 
clearness of speech and expressions, poise, enthusiasm 
for one's worky; and the ability to think clearly and 
definitely.? 
The music organization in the smaller high schools 
are few because of the limited number of students enrolled, 
but there are such organizations as, the high school glee 
club, and high school general chorus. Whatever organizations 
there are, they will be helpful in contributing to the 
funds necessary for organizing a band. 
%arl Gehrkens, Essentials in Conducting (Chicago: 
Oliver Ditson Co., 19^3)? PP* 
CHAPTER IV 
PROBLEMS INVOLVED IN ORGANIZATION 
Equipments. music and finance. In the small high 
schools, the musical equipment is very limited. The 
majority of the schools have two pianos, a phonograph 
and maybe a radio. There is not a music room for your 
rehearsal, but just an ordinary classroom and maybe a 
stage. 
Once the band director has convinced the superintendent 
and other administrators as to the importance of the band, 
he should begin asking for definite needed material that 
he does not already have„ It is very important that he 
knows what equipment he really needs. 
In the bandroom, chairs which induce correct sitting 
pasture should be used. These chairs should not have 
an arm desk because it interferes with the arm movements 
of the players. 
The band room should be equipped with as many strongly 
built, heavy base, all-metal music stands as is needed. 
It is best that the school furnish the stands, because 
when students have their individual folding stands time 
is wasted in setting them up, not counting the times that 
The school should not the students forget to bring them. 
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spend money on cheap folding stands as permanent equipment. 
The breakage and inconvenience make such expenditures 
unadvisable. Stands with workable set screws should be 
secured and students given direct instruction in adjusting 
them. 
It has become the accepted practice, and rightly so, 
for high school plants to own the large and more unusual 
instruments which are very expensive, cumbersome to carry 
and cannot be used readily as solo instruments in the home 
and for social occasions. Many times students prefer these 
instruments, but it is often difficult to persuade the 
parents to purchase them because they are more expensive 
and less suitable for solo playing. The following list 
of instruments which schools should own are listed not 
necessarily in order of importance. The order of purchase 
will be determined by the needs of an individual situation 
to secure balanced instrumental ensembles. 
1. Percussion 
a. Bass drum—for each band for orchestras numbering 
more than twenty players, 
b. Tympani (kettle drums)—one pair for each 
orchestra or band numbering more than thirty 
Pedal tympani are superior to the players. 
ordinary type, but they are much more expensive. 
18 
Only large high schools with a standard size 
orchestra and a player well schooled in their 
care can manipulate the pedal tympani. 
c. Cymbols—one pair (Turkish) for every band or 
orchestra. 
d. Field drums—necessary for marching bands. 
e. Chimes—one set for a band or orchestra of 
over sixty players. 
2. Brass 
a. Tubas—one for each member of the band. The 
sousaphone type is better for bands, 
b. French horn—four for each band of thirty players 
Each school needs at least two for or more. 
the purpose of starting beginners, 
c. Baritone—one for each band of twenty players. 
3. Woodwinds 
a. Bassoon—one for every band of forty players. 
Schools should purchase only the Heckel system. 
b. Alto clarinet—one for each eight B-flat players 
in the band. 
c. Bass clarinet—one for each eight B-flat clarinet 
players in the band. 
d. Bass saxophone—one for a band of sixty players.6 
6Harry Wilson, Music in th| SshSSl (New York: 
Silver Burdett Co., 19^), pp. 231-232. 
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If bands are to coin the complete approval of the 
public they should have attractive uniforms. Often some 
public spirited group with interest will purchase uniforms 
for the band. Uniforms seem to cover many musical sins 
and wise teachers will uniform his band. 
There should also be storage space for instruments, 
both school and privately owned. Instruments should not 
be left promiscuously about the rehearsal room or in 
other rooms about the buildings. There should be lockers 
for the instruments which are not easily carried around, 
with the opportunity for the student who is responsible 
for such an instrument, whether school owned or not, to 
place it under lock and key. 
This is the greatest problem confronting the directors 
There must be finance to buy equipment and for today. 
the general upkeep of the band repairs and incidentals. 
Where it is the custom to allow the music department a 
fixed sum in the budget, a certain part of this amount will 
be given to the requirements necessary for the instrumental 
The instructor must anticipate his needs music section, 
for a year, prepare an estimate and live within it. 
It is common to find Boards of Education furnishing 
only the salary of the instructor and vocal music books. 
Therefore, it is necessary to look to community organizations 
20 
for help. 
The following information was taken from Normann,:s, 
"Music in the Public Schools", pertaining to obtaining 
finance for the support of the band.. 
. The School Fund. Most schools have a fund 
cierived irom plays, athletic events, operettas 
and other school functions. Some of this fund 
might be appropriated to instrumental organizations• 
However, the director should be temperate in his 
demands as this money must of necessity fulfill a 
great many needs and has been raised only by hard 
persistent effort. 
Concerts. After the band or orchestra has developed 
into a going concern a major part of its expenses 
may often be derived from concerts prices of tickets 
usually ranging from ten to fifty cents, many 
preferring the lower rate in order to insure a full 
house. The concert, to be a success, must be thoroughly 
advertised. Articles in the school and local papers, 
posters, and announcements should be carefully 
planned so as to insure their maxium effectiveness. 
Members of the organization may be made to feel 
responsible for the sale of a certain number of 
tickets. Contests in the sale of tickets usually 
stir students into greater activity. The parents of 
students in the band, if organized into a club, 
can greatly assist in this as well as in other projects. 
Parents Clubs. This is an organization formed 
of the parents of students in the musical organization. 
This club is usually modeled after the Parent-Teachers 
Association. This club serves several purposes. It 
can be of assistance in raising funds for musical 
eciuipment, in providing transportation and chaperonage 
for trips, in handling ticket sales for concerts, 
and in boosting in band enrollment. It effects a 
closer integration between school, home, and community 
musical activities, and can be enlisted among the 
most loyal supporters of the instrumental program. 
P. T. A., and Service Clubs. Closely allied to 
parents clubs are those of the Parent-Teachers 
21 
Association, Women clubs, Chamber of Commerce and 
similar organizations. These groups generally have 
a project which they aim to achieve each year. The 
exercising of a little diplomacy may easily prove 
0^ c®^is^^era^>le value in securing needed equipment 
and financial support. 
Minstrel and Variety Shows. There is nothing 
that is more appealing to the average audience than 
a frolicking variety show. If the program offered 
is clever, a packed house is assured. 
Carnival. Closely akin to the variety show is 
the carnival. It may be held in the school gymnasium 
and booths auctioned off to various school clubs. 
Members of the band usually take over the concessions 
dispensing pop, chewing gum, and candy. Dancing, 
side shows, and other attractions may be featured. 
At a penny an attraction, several hundred dollars 
can often be realized. 
Benefits. These take various forms—ice cream 
socials, penny supports, banquets, chicken dinners, 
or picnics. The mothers can be relied upon for 
loyal support in any activity of this kind. Benefit 
bridges may be conducted on a large scale in the 
school gymnasium or a number of parties may be given 
in private homes. Prizes are often donated by various 
leaders. Benefit plays by the dramatics department 
or movies in which the management of the local 
theatre agrees to give a certain percentage on all 
tickets sold. Dances, if they are not objected to 
by school authorities, are an ever-popular form 
of entertainment for young and old. 
Sales. While sales can easily become a nuisance 
because of their frequency they nevertheless have 
served, to aid many a down—at—the—heel organization. 
Candy sales, rummage sales, home-made food and old 
paper sales, if properly organized, can net sizeable 
sums. An ever-popular project is the "dark horse 
sale" in which chances are sold on unknown prizes.' 
7 
22 
The above list is suggestive only and is not complete. 
The ingenious conductor will discover many additional 
ways other than those given for securing needed equipment. 
One thing all communities have in common is an interest 
in young people. If the need is made clear their whole­
hearted support can generally be counted unon in any 
earnest drive for necessary funds. 
In most schools the members of the band furnish 
their own instruments with the possible exception of 
the larger or more expensive instruments, such as oboes, 
bassoons, souaphones, etc., which are purchased by the 
school board as permanent equipment of the school and 
loaned to the members of the band at a small weekly or 
monthly charge. Often the Parent-Teachers Association 
or the local service clubs will furnish the money for 
these instruments. In communities which have a band tax 
and no municipal band, the money so raised can be used to 
support the school band and purchase instruments. The 
individual purchase plan is more flexible than group 
purchasing as some individuals may want to pay cash xor 
Others will want to pay part down, their instruments. 
will have instruments to trade in and more time will be 
required by one person than by anotner. 




on deferred payments and each individual can make the 
necessary arrangement to suit his particular requirements. 
In some cases the instruments are purchased by the 
school and loaned to the members of the band, each member 
being responsible for the care and maintenance of the 
instrument he uses. By buying the instruments as a unit 
considerable saving is usually effected. Generally the 
members of the band each pay a small amount weekly for the 
use of the instruments, the amount varying with the cost 
of the instrument and are given the option of purchasing 
the instrument at any time. 
One of the most popular financing plans of today is 
known as the "revolving band fund."^ With this plan the 
school establishes a band fund, purchases as many instruments 
as the fund will permit and sells them to the band members 
with a small down payment and the balance in weekly pay­
ments. The money received from the down payments and 
weekly payments is in turn used to buy additional instruments 
for resale to the students. 
Thus, throughout the year there is a steady weekly 
income to the band fund which is available for the purchases 
of additional instruments until the band reaches the desired 
M. Wilson, Musical Instruments (blkhart: Pan 
2b 
Moreover, this plan makes possible the purchase of 
the unusual instruments—bassoon, etc., alto and bass 
clarinets and contrabassoon, for a student can afford to 
buy such instruments under this plan. 
size. 
At the same time, 
the instruments naturally get better care and at the end 
of a period of time the school does not have a lot of 
dilapidated instruments on hand to worry about. 
The down payments and weekly payments made by the 
members vary, of course, with the instrument purchased, 
but in no case should they extend beyond the graduation 
time osf the particular student. Figuring thirty-five school 
weeks to the year, the less expensive instruments will 
be paid for in a little over a year, while the more 
expensive instruments will require a longer period of time. 
To show how this plan works, let us assume that we 
have established a band fund of $1,500. 
equally well with either a small or large fund), 
on page 25 shows how many new instruments can be purchased 
with this amount, figuring standard list prices of all 
instruments complete with cases. 
With a fund of this size it is possible to purchase 
eighteen instruments giving a well balanced beginning band.9 
(the plan works 
The chart 
9T. F. Giddings, instrumental Technique (Conneaut: 
Willis Music Co., 19267, p. 
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At the end of the first week the down payment and 
first week's payments, together with the balance from the 
original fund, would amount to $253.50 which could be used 
to purchase drums, cymbols and additional instruments 
such as mellophones cornets, or trombones, etc. 
the second weeks purchase there would be enough for down 
After 
payments on these instruments and the first week's payments, 
plus the second week's payments on the initial instruments 
and any remaining balance in the original fund. If the 
cost of the next instruments to be purchased exceeds the 
amount of money on hand, it is very easy to wait until 
one more weekly payment brings the total to the necessary 
amount. 
This plan has been successfully used by many schools. 
It enables the director to secure new instruments throughout 
the year and build up the membership and instrumentation 
If the entire amount of the initial most advantageously, 
fund cannot be secured from the school board, the balance 
can undoubtedly be raised through the cooperation of the 
Parent-Teachers Association or the local service clubs, 
as mentioned in a previous paragraph. 
The real work of producing fine bands is done "behind 
the scenes", hence the necessity for careful planning and 
adequate preparation at rehearsal in the cumulative develop-
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ment of this organization. 
nehearsft.3. flace and time. Unfortunately, there is 
a problem of where to rehearse. The average size classroom 
is not satisfactory for many reasons. There is a psycho-
logical advantage in using the auditorium stage although 
an empty hall usually has an echo unless the walls have 
been treated with acoustic plaster. 
For efficiency in rehearsal everything must be in 
readiness and the work planned in advance so that there 
will be no time wasted. The librarian or manager should 
be careful not to obstruct the view between players and 
director in placing chairs and music racks in position. 
Folios containing music to be rehearsed should be passed 
out. Sighting and ventilation cared for. 
Attendance chart with reliable persons in charge is 
a necessity and a time saver, eliminating the reading of 
the roll. Absentees must be able to present a satisfactory 
reason for apparent delinquency or their membership in the 
10 
organization should be terminated. 
Seating in all sections should be on a competitive 
Some directors allow the members to mnke decisions basis. 
while reserving to himself the right to make amendments 
Abbott, Instrumental Musis is Schools 
(Boston: Birchard Press, 1937)> PP» 28-29. 
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if necessary. Dependability should be a deciding factor 
in all questionable cases. 
Any musical organization must have a uniformity of 
appearance. To this end pupils should be drilled in 
certain definite playing and rest position. This appeal 
to the eye is not to be disregarded. 
Much, has been •written about rules and regulations 
for conducting rehearsals. Perhaps they are necessary; 
but if so, then somebody must be constantly on the alert 
to see that they are not broken. It would seem much better 
to put the matter on a professional basis and have an 
understanding with the pupils as to why certain things 
cannot be countenanced., They will respond, and discipline 
as a problem need never exist. Interesting material, 
plenty of it, and business like procedure will soon 
make the pupils realize that the rehearsal is neither the 
time nor place for clowning. 
a 
Rules and Regulations 
It applies especially to 1. Order is Heaven^s first law. 
band and orchestra. 
2. (a) Every member must be in his place when the five 
Take places quietly, and warm up minute bell rings. 
quietly. 
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3* (a) Watch position of instrument while playing. 
(b) Sit with both feet on the floor. Poise forward 
to breath well. 
(c) All players must have uniform resting position for 
instruments. 
(d) All smaller instruments with cases must be under 
chairs of players. It is the duty of the efficiency 
manager to report all cases of poor position and 
disorderly conduct. 
*+. (a) All eyes must be on the conductor. 
(b) Stop playing instantly when you hear three taps 
or when the baton stops. 
(c) Instruments must be in position ready to play when 
you hear two taps or when the conductor raises his 
baton, or when he speaks. 
5. Between pieces:. 
(a) Get next piece ready. 
(b) Tune quietly if tuning is necessary. 
6. Auditorium shall be closed to everyone except members 
of the band during sectional rehearsals. 
(a) Parents and teachers may visit rehearsal by permis­
sion only. 
(b) All players must practice six hours weekly oa^sxae 
of class. 
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7. Individual practice and tuning is permissible when no 
one is on the conductor's stand. When the conductor 
takes his place all playing must 
8. The inside person turns the music. When parts divide 
the inside player takes the lower notes. 
9. Have your notes where they will be readily available 
at all times. 
10. Music must be placed in folder and folder closed at 
end of each rehearsal or concert. 
11. If you wish to take music home for practice, sign a 
library card and place it on your stand as you leave. 
Take the entire folder with you. Do not remove 
separate parts from the folder. 
Much of the success of the band or orchestra will 
depend on the regular inclusion of sectional rehearsals 
in the plan of instruction. For the conductor who experi­
ences difficulty in score reading, these meetings will 
cease. 
offer an opportunity to become thoroughly acquainted with 
the relative importance of the all parts of the music 
instruments and the relation of the various units to the 
Slips that are not noticed in the regular rehearsal 
More attention can be given to 
whole. 
will here be discovered, 
specific problems, for opportunity is not always presented 
in the regular rehearsal to work out the technical 
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difficulties of the individual instruments, errors of 
execution, problems of balance between first, second, and 
third parts, the bringing to light of hidden melodic lines, 
increased emphasis on the importance of every single 
instrument in the ensemble as a whole, the perfection 
of phrases and period lines may all be more effectively 
dealt with in the sectional drill.11 
Five rehearsals have been proposed as a standard 
for the band, but in actual practice one finds that one 
to three rehearsals a week are more common, 
attempt to carry on instrumental instructions outside 
school hours. 
Some schools 
Various plans have been tried which more or less 
successfully meet these difficulties; Cl) Add an extra 
This is most satisfactory period to the school program, 
for rural areas where the children must arrive and leave 
For those students not on a regular bus schedule. 
interested in the band, the extra periods can be used for 
(2) Removal of study, conference, or special activities. 
By dint of some juggling of his program activity periods, 
the principal may be able to free or move periods for the 
(3) Some schools allow thirty minutes entire school. 
1:1 Theodore Normann, Instrumental Music 2^ tn| PukkLc 
Oliver Ditson Co., 19^3)? PP» 226-220. Schools (Chicago: 
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to be taken from either the beginning or the close of the 
school session. In this case, if students interested in 
the band can come to school one—half hour earlier or 
remain one-half hour after the regular session closes, 
a full hour for rehearsal may be provided, 
plan of schedule that has found wide acceptance among 
principals and superintendents is known as the "rotation" 
(*f) Another 
or "stagger" plan. Children are excused from a different 
class each week, changing from the first period in the 
morning one week to the second period in the next, the 
third period in the third week and so on, until they have 
had their lesson rotated through the entire schedule. In 
this way a child misses any given period so seldom that 
it presents little or no handicap. 
Fo band or orchestra is better than the instruments 
with which it is equipped. Cheap instruments are often 
so hard to play that students are discouraged from the 
They may learn in time to overcome the very start., 
deficiencies of cheap instruments, but when they finally 
do purchase instruments of good quality they have to discard 
their old habits and practically learn all over. 
Balanced Instrumentation will Ins trumenta tion. 
seldom be found in a beginning group, but this should be 
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aimed at continuously. Without balance the band or 
orchestra is ineffective. The director of a new instrumental 
group must bear this in mind from the time the players 
meet for their beginning rehearsal. 
Instrumentation recommended for bands of various sizes; 
20 3Q M iO 68_ 80 25 
. 1 2 2 2 ^-56 
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1 - 2 2 2 Alto Clarinet 
2 2 1 2 Bass Clarinet 
Oboe (English Horn) 1 1 2 2 3 
2 b 
1 
1 1 1 2 Bassoon 





B-f lat Cornet..... 
B-f lat Trumpet.... 
Fluegelhorn 
French Horn (Mellophone or Alto). 2 
2 2 2 2 2 1 1 
2 2 2 1 2 1 1 




if 6 6 5 5 
2 2 2 
2 2 1 
if if if 6 8 6 
if if if 6 6 3 3 Trombone 
3b 
20 30 itg ig 68 80 25 
1 1 2 2 3 if if 
1 2 2 3 if If 
1 1 2 2 3 if if 
Baritone 
E-flat Bass 
B B-flat Bass • • 
String Bass 1 
Other Percussion 2 2 3 3 3 3 3 
13 Harp 1 
Instrumental listing recommended for orchestras of 
various sizes is as follows: 
20 30 ifO 57 69 79 102 
b 6 8 12 l^f 16 20 
b 6 8 12 12 1*+ 18 
First Violins 
Second Violins 
b 8 6 2 10 12 Violas 
8 10 5 6 2 3 Cellos 
if 8 10 6 3 .12 String Basses 
1 1 2 2 2 2 Flute 
2 3 1 1 1 2 Oboe 
2 b 2 2 2 2 2 B—flat Clarinets......... 
Bassoon 
French Horns, Mellophones 
Trumpets 
2 3 2 1 1 
If if if 6 2 2 2 
2 if 2 2 2 2 2 
are-
Music (New York: The Macmillian Company, 19^1) > P. 19. 
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Trombones 
Upright Bass (Sousaphone) 
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Short history of instruments. Students should be 
shorn that the bass and harmony instruments are just as 
important as the soprano instruments. Let it be known that 
only a limited number of certain instruments can be used 
in the group, and the beginners on the more common instruments 
will realize that they will have to become more proficient 
to gain entrance than those on the less common instruments. 
This will make them consider their chances and select more 
carefully the instruments to be played. 
The song flute is a twentieth century Song Flute. 
improvement on one of the oldest musical instruments 
In the course of its history from the "resonator" family, 
it has had many forms and shapes. It is constructed 
the stop-tube principle with a fundamental twice the 
Tone is produced by blowing into 
on 
length of the tube, 
a fixed mouth piece. 
36 
Flute and Piccolo. The flute and piccolo are 
cylindrical in bore and are practically alike except 
that the piccolo is smaller than the flute and is pitched 
an octave higher.. In both instruments vibrations are 
generated by blowing the breath across a hole in the 
mouthpiece in somewhat the same manner as a sound is 
made by blowing across the mouth of a bottle. 
The Oboe. The oboe is a conical tube with the 
vibrations generated by a double reed which is made of 
two pieces of cane lashed together. These are set 
vibrating when the player forces air between them. 
Clarinets. The clarinet is the most important member 
of the woodwind family. It is a cylindrical tube whose 
vibrations are generated by forcing air between the 
lip of the mouthpiece and a single reed, just as in the 
Clarinets are made of wood, metal and special 
Included in this family are; E-flat 
saxophone, 
composition rubber, 
soprano clarinet, E-flat alto clarinet, and the B-flat 
bass clarinet. 
The bassoon is a double reed instrument The Bassoon. 
of conical bore and furnishes the bass voice for the 
double reed choir. Vibrations are generated in the same 
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manner as in the oboe, by forcing air through the double 
reed, which is larger than that of the oboe or English 
horn.. 
Saxophone. 
the woodwind family and the brass family. 
The saxophone is a kind of cross between 
The mouthpiece 
is a single reed, such as that of a clarinet, but the 
body is a conical brass tube. The source of vibration 
is this single reed which is set vibrating by the player 
when he forces air between it and the lip of the mouthpiece. 
Trumpet and Cornet. The trumpet, is some form or 
other, is of great antiquity. Originally it was just 
a plain tube, straight or curved. Later, holes were 
pierced in it and then keys added. It was not until the 
piston valve was invented in 1815 that the trumpet assumed 
its present form. The tubing of the trumpet is approximately 
cylindrical in two-thirds of its length and conical in 
Its source of vibration is the lips of the one-third. 
player stretched across a cup-like mouthpiece. 
The mellophone is much used, particilarly Mellophone. 
in school bands and orchestras, as a substitute for the 
It possesses some of the beauty of tone of 
the French horn and is somewhat easier to learn. 
French horn. 
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Alto Horn. Alto horns are members of the saxhorns 
family developed and perfected by Antoine Joseph Sax, 
inventor of the saxophone, about the middle of the 19th 
century. They are of larger bore than cornets and have 
a deeper, fuller tone, especially suited for the hormony 
parts which they play in the band. The source of vibration 
is the same as the cornet. 
French Horn. The French horn is of very long, small 
conical tubing and uses small, deep mouthpiece. It has 
range of three octaves. 
The trombone is kin to Slide and Valve Tronbones. 
the trumpet, being cylindrical in two-third of its length 
Its and conical in the lower third, ending in a bell. 
tubing is twice as long, giving it a fundamental an 
In the brass choir 
The tenor trombone 
octave lower than that of the trumpet, 
it furnishes a marvelous tenor voice. 
is built in B-flat, although there are bass trombones 
The range of the tenor trombone built in B-flat, F and E. 
is from E below the bass clef to B-flat above. 
The euphonium is pitched in key of B-flat Euphonium. 
the same as the trombone, has the same playing range 
from E below bass clef to B-flat above—but is of larger 
mellow tone quality. bore giving it a broader, more 
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Upright Bass and Sousanhone. These instruments are 
about twice the length of the trombone and baritone and 
about j.our times the length of the cornet and trumpet^ 
therefore the fundamental note is an octave lower than 
that of the trombone and baritone and two octaves below 
that of the cornet and trumpet. The large bore and large 
mouthpiece give a deep, rich, organ-like tone. 
The String Family-Viol in. Viola Cello, String Bass. 
The violin, the solo, or soprano voice of the string 
section, has the greatest technical resources of all 
orchestra instruments. It is capable of creating a wide 
range of tonal effects. Because of this versatility, it 
is by far the most important instrument in the symphony 
orchestra. 
The viola is the alto voice of the string group. The 
resources of the viola are, in a measure, similar to those 
of the violin. It was originally added to the orchestra 
to fill out the depth of tone. 
The cello furnishes the tenor voice for the string 
group and dates back to the latter part of the 17th century. 
The deepest voice of the string family is the string 
bass, in some instances called the bass viol, contrabass, 
or double bass. Like all other string instruments, it is 
*K) 
played with a bow but can be plucked with th| finger for 
special effects. 
Parade and Snare Drums. The parade drum is used by 
the marching band and drum corps, 
smaller depth is used by the concert band and orchestra. 
The parade drum has a fuller, more resonant tone than the 
The more finesse, and is therefore more suit-
The snare drum, of 
snare drum. 
able for concert playing. 
Scotch and Concert Bass Drums. The Scotch drum is 
the bass drum properly designed for parade work of the 
marching band and drum corps. It is played with a stick 
in each hand for maxium showmanship. 
The concert bass drum Is deeper than the Scotch 
drum and usually has a diameter ranging from twenty-eight 
Its tone is fuller, possessing inches to thirty-six inches. 
more of the "boom" quality than the Scotch drum; the latter 
Purposely designed for has a tighter more piercing tone. 
parade work. 
Keep your instruments clean. Care of instruments. 
Avoid the use of abrasive cleaning agents, because they 
All valves should will mar the surface of your instrument. 
Do not use valve oil on new be cleaned occasionally, 
instruments as the valves are usually fitted very closely 
and even the lighest oil is too heavy„ 
French Horn, The general instructions for the care 
of valve instruments apply also to French horns. The main 
The French horn has rotary type 
valves instead of the piston type used on other instruments. 
exception is the valves. 
Slide Trombone. The instructions for cleaning valve 
instruments apply also to the slide trombone, but extra 
care should be taken not to damage the slides. Trombone 
slides are built to operate with extreme lightness, and 
consequently cannot withstand abusive treatments. 
Saxophones. Keep your saxophone clean. Remove all 
moisture that accumulates in the bow immediately. Swab 
out the saxophone as it will harden the pods. 
In regard to Metal Clarinet. Flute and Piccolo, 
cleaning and oiling, the instructions for the care of 
saxophones apply to the metal clarinet, flute and piccolo. 
Above all, acquire the good habit of handling these instru­
ments as carefully as an expensive and delicate piece of 
mechanism should be handled. 
It is very important that a wood 
Dry it out with a swab after each 
Wood Instruments. 
instrument be kept dry. 
b2 
performance. If possible, leave the case open when the 
instrument is not being carried. This allows air to get 
to the instrument and prevents a lot of checking and 
cracking. 
extremes of temperature, 
blowing on or into it. 
Wood instruments should never be subject to 
Never warm up an instrument by-
Care and Preservation of Reeds, 
reed case, which should be used, preferably one with an 
Never lay your reed case in a warm 
place, or keep it in your pocket, especially an inside 
As the heat of the body is detrimental to the 
A reed saver is 
oiled silk lining. 
pocket. 
reed. 
String Tn.qt.miment.s. Strings should be kept at playing 
tension after playing unless the instrument is to be out 
However, the bow must be slackened of use for several weeks. 
immediately after use to prevent a warp in the stick 
and give longer life to the frog. 
Keep drum heads at playing tension at all Drums. 
times except when you know they will be subjected to severe 
When adjustment is necessary, give atmosphere changes, 
all the rods the same amount of tension. 
Wipe down hardware with a damp cloth to restore its 
Lubricate all moving parts with vaseline periodically. luster. 
*+3 
Suggested Lessons for Students 
Beginning Students 
Lesson I 
1. Have students become familiar with instruments. 
2. Teach care of instruments. 
3. Have pupil to make any kind of sound on instruments. 
Lesson II 
1. Have pupils give review on care of instruments. 
2. Show fingering position on each instrument. 
3. Have pupils practice lip technique on instrument 
to find best position of lip in blowing instruments. 
Lesson III 
1. Review lesson I and II. 
2. Have each pupil to make more sounds on instruments. 
Lesson IV 
1. Emphasize care of instruments. 
2. Teach pupils the whole note (if not known) and the 
whole rest. 
Lesson V 
1. Draw staff on board and write C scale with whole notes 
2. Have pupils learn lines and spaces, 
to have pupils adjust lips to mouthpieces. 3. Continue 
Lesson VI 
1- Have general review of lesson I and VI. 
2. Teach pupils time signature and value of half notes 
and half rests. 
3* Drill on positions of notes on staff and instruments. 
Lesson VII 
1. Play simple melodies from exercise book.. 
2. If using some type of books for all instruments, 
have pupils play in unison. 
3. Inspect instruments for proper care. 
Lesson VIII 
1. Introduce quarter notes and quarter rests. 
2. Play simple melodies, using half, whole and quarter 
notes; also rests. 
3. Have all instruments play G scale up and down. 
Lesson IX 
1. Review lesson V and VIII. 
2. Introduce new key-one flat, key of 5; show Low 
made on each instrument. 
3. Introduce eighth note and rest. 
If. Have pupils play simple melodies in key of F; using 




1. Practice scales and finger exercises. 
2. Play band march, "Our Director". 
3. Practice cheer pieces for football games. 
Lesson II 
1- Practice marching and playing. 
2. Practice band formation. 
Lesson III 
1. Practice sections for accuracy and intonation. 
2. Practice composition for monthly student concert, 
twenty to forty minutes. 
Integrated at regular Intervals, the following 
positions should be considered in the lesson to follow: 
1. Logical and artistic phrasing. 
2. Authentic articulations. 
3. Common rhythm. 
k. Styles of musical performance. 
5. Major and minor scales and Intervals. 
6. Accurate intonation. 
7. Characteristic tonal qualities. 
8., Ensemble balance. 
9. Correct playing postures, breathing and breath control. 
b6 
10. Key signature familiarity. 
11. Sustained alertness and accurate interpretation of 
the directorrs conducting technique. 
12. Common transposition and the common song book ensemble. 
13. Dynamics, common tempos, principle terms, and evaluation 
of musical notation. 
1*+. Artistic purposes and traditional interpretation of 
standard band literature. 
15. Use of alternate and regular fingering., 
16. Sight reading. 
17. Control of the emotions after a music experience. 
18. Care of all instruments. 
19. Marching band fundamentals.*3 
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SUMMAKX AND CONCLUSIONS 
In this thesis I have endeavored to point up the 
problems of the instrumental program in the small school, 
and how the problems may be encountered. 
The instrumental music program in the public school 
can be a success, if the director displays an interest 
in his program. 
Disinterest or laxity on the part of the director 
in his program will contribute more than any other 
force to its failure. 
Instrumental training gives the student something 
Xn many instances, the training received 
in the public school instrumental program carries over 
into college and even after college, 
who now play professionally, began to enjoy and appreciate 
the program which later became their livelihood while 
they were in high school or working as band men. 
Too much emphasis cannot be placed on the director 
to be proud of. 
Scores of musicians 
and his program for those young minds gain insight into 
They learn how beautiful and 
However, they also learn that this world 
the world of music. 
interesting it is. 
is exact and demanding and hard work is required to live 
I have endeavored to show the relation-in it successfully, 
ship that exists between music and the objectives of 
kS 
education.. Health, Command of the Fundamental Processes, 
preparation for a Vocation, Civic Education and Ethical 
Character can all be readily realized in a thorough 
instrumental program. 
However, if any of the above objectives are not 
realized, the student has lost a vital coy in the wheel 
of education. It is definitely the job of the instrumental 
teacher to insure the realization by the student of these 
objectives and to consistently instill the importance of 
these objectives to the student. As you can see, the teach­
ing of instrumental music embraces more than teaching the 
rudiments and manipulations of music and instruments. 
It touches vital aspects of the student"s character, if 
taught with sincerity and with an eye to the future. 
The high school band is also an educational organization 
that is rapidly spreading to all types of schools. 
With this increase in demand for directors and 
Because of the fact that musical methods of procedure, 
instruments are apparently more expensive than our natural 
instrument, the human voice, there are problems of finance 
I think if proper attention is given to and facilities, 
selecting the director, organization, financing methods 
and managing, we will be able to solve some of the 
constantly rising problems in band organization. 
if9 
To those who read this thesis, the writer hopes it 
will give a general idea of what to expect when going out 
to organize a band, 
ambitious young instrumental major. 
To be a good director in this field one must be 
very broadminded while encountering the problems that 
will confront him., 
It is the writer's sincere hope that the young 
musicians of tomorrow will be brought up under the proper 
guidance of good directors interested in this educational 
and cultural type of training, which is very essential to 
the making of a better America. 
This field is wide open to any 
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What a divine calling in music. Though 
everything else may appear and repulsive, even 
the smallest task in music is so absorbing, 
and carries us so far away from town, coun-cry, 
earth and all wordly things, that it is truly 
a blessed gift of God.l^* 
lkAbbott, instrumental Music in the .Public Schools 
(Bostons Birchard Press, 1937)? P» 23» 
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